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“God is not a God of disorder but of peace.”
1 Corinthians 14:33
1. Purpose and Rationale
At St Teresa’s Catholic Primary School, our shared routines and expectations flow directly from our core values of Love, Accept, Respect and Reflect. As a Catholic and trauma-aware community, we believe that consistency creates emotional safety, and that emotional safety enables learning, growth and flourishing.
As an inclusive setting, we recognise that shared routines support many of our children in developing self-regulation, understanding learning expectations and preparing for secondary school. However, these routines are never applied rigidly; where adherence to a routine would cause dysregulation or create a barrier to a child’s learning or inclusion, reasonable and planned adjustments are made.
These routines are not about compliance or control. They exist to:
· show love through predictability and care
· demonstrate acceptance by creating calm, inclusive environments
· teach respect for self, others and learning
· encourage reflection through purposeful, structured transitions
This document should be read alongside our:
Behaviour & Relationships Policy
Marking policy
Code of conduct
Staff Handbook
Safeguarding and Child Protection Policy
Keeping Children Safe in Education
RE policy
SEND policy
The document sets out the everyday routines that operate consistently across the school. By sharing these routines, we reduce uncertainty for pupils, support co-regulation, and ensure that all children experience the same high expectations wherever they are in the school.


2. Shared Classroom Routines
Start of the School Day
· Children entering via the side gate are greeted by a senior member of staff.
· Children entering year five and six enter straight into their rooms.
· Children enter classrooms calmly.
· A quiet, purposeful and learning-focused activity is ready on entry. This may include spelling, multiplication practice, handwriting, responding to marking or other purposeful activities. Activities are never used simply as holding tasks.
· The daily visual timetable is clearly displayed at the front of the classroom.
· A daily personal visual timetable is displayed for children who require one.
· The classroom is tidy and welcoming.
· Dinner options are displayed near the front of the room.
· The class teacher greets children as they enter, reinforcing belonging and connection.
· Children who are dysregulated upon entry may be referred to support or pastoral staff so that they can received a “soft landing”. (This may be flagged by SLT on the gates)
Registers
· The teacher greets the class and outlines what the day will look like, talking them through the visual timetable.
· Lunch options are shared clearly.
· Registers are taken by calling each child’s name.
· Children respond with a friendly greeting of their choice such as “Here”, “Present” or “Good morning” and state their lunch choice.
· In Key Stage 2, children may respond in Spanish if they wish.
· In St Isabella’s room, an alternative self-registration is used, and children are encouraged to self-register. Some children may not yet be at a developmental level that allows them to engage with this. For these children they are marked present by the staff in the room and assigned a lunch option which has been pre-agreed with their parents.
Start of Lessons
· Children are calm, attentive and ready to learn.
· Equipment is ready for the lesson (normally organised by staff).
· Any photocopying or organisation of resources is completed in advance of the lesson.
· Children’s books may be given out by an adult or, in older years, children may be selected to support giving out books.
· The Learning Intention and Success Criteria are displayed and shared.
· Learning Intentions are linked to the learning wheel icons (Bloom’s Taxonomy).
· Teachers explicitly talk to children about the type of thinking involved in today’s learning, linking the lesson to the wheel (e.g. creating, analysing).
· In RE lessons, routines begin with prayer and the lighting of a candle, reflecting the sacred nature of learning. In these lessons, learning may be linked to the ways of knowing.
Getting Attention in Lessons
· Staff use either:
· Tapping body parts, which children copy, or
· a clap and response, or
· a 5-4-3-2-1 countdown.
· This is a progressive approach:
· Tapping body parts is not used outside of EYFS,
· clapping is more common in younger years beginning in EYFS
· A blended model is used in lower key stage two
· by Years 5 and 6, the countdown alone is usually sufficient
· The expectation is that children stop, look, listen and are ready to engage.
Summary:

Nursery: Tapping body parts and copying (often supported by singing “everybody do this” alongside the routine
EYFS: Tapping body parts and copying/ clap and response (by Summer term).
Year 1: clap and response.
Year 2: clap and response.
Year 3: clap and response/ 5-4-3-2-1
Year 4: clap and response/ 5-4-3-2-1
Year 5: 5-4-3-2-1
Year 6: 5-4-3-2-1
St Isabella’s Room: Children in this room may require a bespoke method for signalling transition/getting attention. This will be decided on a child-by-child basis and be signalled in one plans/ management plans. 

Responding to Low-Level Disruption
Low-level disruption is managed in line with the Trauma Aware Traffic Light System outlined in the Behaviour & Relationships Policy (page 14) 
In practice, this means:
· calm, private reminders
· curiosity-led language
· early co-regulation and support
· maintaining dignity at all times
Detailed guidance is intentionally held within the Behaviour Policy to ensure consistency of language and response across the school.
Dismissal to Break, Lunch and Assembly
· Children line up and are walked by staff to the playground, lunch hall or assembly.
· Walking is quiet, calm and in single file.
· The default order is register order, adapted where necessary for inclusion or individual need.
· Children enter the hall with hands together in prayer for assembly.
· For dinners, children line up using “Little Flower lining up” (hands behind backs, sensible walking).
Collection from the playground
· The bell is rung. It is an expectation that all children stop and stand where they are.
· The lead adult on duty then uses the megaphone to call a class at a time using the coloured cards as a visual cue.
· The children line up in their regular order on their designated space.
· Children walk to the lines and do not run.
· It is an expectation that children line up quietly.
· It is an expectation that teachers collecting classes are on the playground for the bell to be rung and support the staff on duty in managing this transition.
· Children are lead back to their classrooms by their adult.
· Walking is quiet, calm and in single file.

End of Day Dismissal to Parents
· Children remain seated until called to stand and approach the door once their adult have been seen.
· Children are dismissed from the classroom door.
· Staff refer to the safe pick-up list held in each classroom.
· The identity of unfamiliar adults is checked.
· If there is any uncertainty, the child and adult are referred to the office and SLT confirm arrangements. Staff are instructed to verge on the side of caution and check if ever unsure.
End of Day Dismissal (Clubs)
· Children attending clubs sit in lines in the atrium with a member of staff who lead their club.
· One adult supervises the children while another manages the gate.
· Remaining club leaders ensure the children sit quietly.
· The gate adult confirms who is collecting whom and calls names.
· The atrium adult sends the child out to the gate adult who dismisses them.
· Any uncertainty regarding safe pick-up is resolved with the office or SLT before dismissal.


3. Adult Consistency
All adults at St Teresa’s commit to:
· applying routines consistently
· modelling calm, respectful behaviour
· supporting one another to uphold expectations
Consistency is a collective responsibility and a professional expectation.


4. Inclusion and Flexibility
We recognise that:
· some pupils require reasonable adjustments
· adjustments are planned and purposeful, not ad hoc
· consistency does not mean rigidity
Routines support inclusion by providing structure, while professional judgement ensures individual needs are met with compassion and dignity.


5. Implementation and Review
· This policy is new for 2026. Although most of its contents are not new practice, it codifies and ensures consistency in our approaches.
· This will be introduced through staff meetings during the current academic year.
· New staff will receive training through induction.
· Routines are reinforced through modelling, coaching and shared language.
· Leaders monitor consistency through learning walks, supportive challenge and timetable monitoring.
· Where inconsistency is identified, support and guidance are provided.
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